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1. Introduction

The EAL* Parent Information Handbook has been designed to provide EAL parents with
information about the nature of the EAL Programme at the BC SECTION of AFNorth
International School. The EAL team would like to explain the aims and structure of the EAL
Programme and the teaching approaches used. Additionally we would like to provide parents
and students with a basic understanding of second language acquisition theory and answer
some commonly asked questions.

The EAL team strives for a teamwork approach between the students, the parents, the
mainstream teachers and the EAL teachers. A teamwork approach has proven itself as most
beneficial to the EAL students and their language learning. The EAL Team looks forward to
meeting your children and you.

Please feel free to contact the EAL Coordinator or any EAL teacher if you have any questions or
concerns.

* also referred to as ESL (English as a Second Language) and ELL (English Language Learners)

2. EAL Programme

Students who do not speak any English or whose English is not yet sufficient to cope
successfully in most situations in the mainstream classroom receive support through the EAL
Programme. The EAL Programme at the BC SECTION is levelled and provides instruction for
beginners, intermediate and advanced students. The teaching team strives to support EAL
students until they are able to function independently, both academically and socially, in the
mainstream classroom. We integrate the EAL students fully in the mainstream classes on
arrival. A supportive environment is provided in both EAL and mainstream classes to encourage
students to take risks in their language learning and to increase their self-confidence. Language
is taught and practised within natural contexts and meaningful situations, in which the students
feel accepted, happy and comfortable while feeling challenged at the same time being aware
that misunderstandings and mistakes are accepted as essential in the learning process. We
believe in the valuing and maintenance of the students’ native language and culture. Therefore,
we are committed to the support of parents in working with their children at home.

Team Approach with Staff at the BC SECTION

We educate mainstream teachers about the EAL Programme, second language acquisition, as
well as about the needs of non-native English speaking students in the school. We provide
support for appropriate materials. Additionally, the EAL teachers meet regularly with the
mainstream teachers to create joint planning in order to best support the EAL students in the
mainstream classes and in the EAL classes.

Communication with Parents of EAL Students

Prior to arrival you will be requested to complete the Home Language Survey* (see appendix 1).
The aim of this is for us to be prepared to welcome your child. The more information received
from you, the easier the transition will be for your child. The EAL Team meets parents at Open
House at the start of the school year, hosts EAL Parent Coffee/Information mornings, Parent
Teacher Conferences and facilitates individual communication with you.

2



2.1 Aims of the EAL Programme
The social and academic integration of the students into the mainstream classroom is the
overall goal of the EAL Programme at the BC SECTION. We have aims in the following areas:

Content
* Pre-teaching of concepts and vocabulary from mainstream classroom subjects, such as

Social Studies, Science and Maths.
e Enhance thinking skills used in all subject areas.
e Four Language Skills — Listening, Reading, Speaking, Writing (including Grammar)
e Develop the students’ skills in English in all subject areas.
¢ Build a Positive Attitude and Personal patience

2.2 Structure of the Programme
Daily "Pull-out" EAL Lessons
EAL students receive 30 minutes English language instruction in the EAL classroom, as well as
content area support. Content area support include pre-teaching and reinforcing of vocabulary
and concepts taught in the mainstream classroom.

“In-class” support:

Teachers and Learning Support Assistants work with EAL students in mainstream classrooms to
assist them with the content work. This service may also include provision of adapted materials
and assessments, as well as team teaching situations with the mainstream teachers.

2.3 Exiting the EAL Programme
Students remain in the EAL Programme until they demonstrate the language and skills
necessary to work independently in the mainstream classroom. Some or all of the following
criteria assist the EAL Teaching Team in determining the students' ability to cope effectively in
all mainstream classes:

e EAL exit criteria checklist

e Proficiency tests

e Teacher recommendations

* Mainstream classroom performance

e Socio-cultural adjustment

e Student / parent consultation (where appropriate)



2.4 Teaching and Learning Approaches
Learning happens in context, not in isolation and children learn best when they engage with the
language in different ways:

Singing

Thinking critically

Role playing

Participating in meaningful play

Discussing

Reading fiction and non-fiction texts

Creating journals

Viewing and responding to video

Doing research

Conducting interviews and surveys

Reflecting on values

Producing and presenting projects of different types

2.5 Student Assessment
Student assessment is an on-going process throughout the school year in both formal and
informal situations. All four skill areas, as well as the students’ knowledge of grammatical
structures and their ability to use these correctly, are assessed regularly.

Prior to or upon their enrolment at the BC SECTION, an initial assessment of skills** (see
appendix 2) is administered to new EAL students, in order to determine student placement
according to their proficiency level in English.

Young learners and beginners are assessed orally using our Initial Assessment Interview Older
learners and intermediate learners are assessed by the BC Placement Test which has speaking,
listening, reading and writing components.

Classteacher Report Cards: students may receive the mark * (* Modified Programme) in some
subject areas, such as Social Studies, Science or Maths, depending on their language proficiency
level and their ability to cope with the work and assessments given in those classes.

For their performance in English and the EAL lessons, the students will receive an EAL Report
Card that will display their language proficiency level and their performance in the different skill
areas according to Council European Framework for Reference for Language. (see 4A for more
information)



3. How Students and Parents Can Work at Home

3.1 Why do some children learn English more quickly than others?
The stages and rates of second language development vary depending on factors such as
learner characteristics, first language proficiency, the amount of time spent on learning the
language and the type of language programme provided. Learner characteristics include the
following:

Personality

Background experience and exposure to the language
Self-esteem

Attitude towards the target language & culture

Attitude towards the teacher and the classroom environment
Motivation

Anxiety level

Age

Academic ability & cognitive style

3.2 How do | best support my child at home and is it important to keep up my
child’s native language?

Ensuring mother tongue development (Reading and Speaking)

Reading in English and discussing it in the mother tongue

Books that are read in school are often available in many other languages.

Providing children with rich learning experiences (books, audio-books, tapes, C.Ds with
stories or songs, video tapes, language learning games and / or software, cinema,
theatre, holiday in an English speaking country, day camps or summer camps in an
English speaking country).

Don’t pressure your child to speak English

Give your child time to learn the new language

Give your child a lot of praise for their learning efforts

Don’t compare your child to other children.

Be supportive of bilingualism

Provide opportunities to socialize with English speakers e.g. After School Activity
Programme at AFNorth School (September - November)

Ensure that your child has a good dictionary

Obtain materials in the mother tongue

Maintain contact with the school

3.3 What can students do to help themselves?

Listening

e Always listen carefully to the teacher.
e Listen for new words that you hear many times.
e Ask questions. Tell the teacher when you don’t know what to do.
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Speaking
e Practice to speak English whenever it is possible.

It’s okay to make mistakes.
e Don’t worry about every single word.
e Try to guess the meaning of words from the context.

Vocabulary
e Ask teachers or classmates about the meanings of unknown technical terms from

Maths, Science or Social Studies.
e Use a Thesaurus.

General Classroom Behavior
e Show interest and listen attentively by maintaining eye contact, nodding your head and

making appropriate facial gestures.

e Volunteer ideas in discussion by raising your hand to ask questions and make comments.

e Watch what the other students are doing.

e Ask questions and tell the teacher when you don’t understand.

e Try to understand the big ideas. Look for key words.

e Write outlines or webs, draw maps or charts or use images in your mind of what the
teacher is talking about to help you remember things.

e Listen and ask questions.

e Get help from other students.

4. Theories

4.1 Language Proficiency Scale
BC Section has adopted the Common European Framework of Reference for Languages (CEFR)|:
learning, teaching and assessment. The language proficiency scale defines and displays the
ability level a student has reached in the process of acquiring a language.

The CEFR is a framework, published by the Council of Europe in 2001, which describes language
learners’ ability in terms of speaking, reading, listening and writing at six reference levels.
These six levels are named as follows:

Al Breakthrough

A2 Waystage

B1 Threshold

B2 Vantage

C1 Effective Operational proficiency
C2 Mastery

Our EAL students achieve Al and A2 at elementary level



Understanding

Speaking

Writing

Listening

Reading

Spoken
interaction

Spoken
production
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Common European Framework of Reference for Languages - Self-assessment grid

A1

Basic User

| can understand familiar wards and
wery basic phrases conceming myself,
iy family and immediate concrete

sumpundings when people speak
slovdy and clearly.

| zan understand familiar names, words
and very simple sentencas, for
exampde on natices and posters or in
catalogues.

| can Interact in a simple way provided
thi obher person |s prepared to repeat
or rephrass things &t & slower rate of
speech and help me formulate what fm
trying 1o say. | can ask and answer
simple questions in areas of immediate
neead of on very familiar topics.

| can use simple phrases and
seniences o describe where | ve and

peaple I know.

I can write a shor, simple postcard, for
exampde sending holiday greefings. |
can i in forms with personal details,
for exampls entering my name,
nabonality and sddress on a hotel
registration form.

A2

Basic User

| ean understand pheases and the
nighest frequency vocabulary related
1o aress of most iImmediate personal
refevance (2.g. very basic personal
and family information, shapping,
Incal area, employment). | ean catch
the main point in short, dear, simple
messages and announcaments,

| eain read very sho, simple texts. |
can find specific, predictabls
infarmation in simple everyday
malerial such as adverlisements,
o, . menus and timetables
and | can undersiand shart simple
personal |etters.

| can communicate In simple and
routing tasks requinng a simple and
direct exchange of information an
familiar topics and activities. | can
nandle very short social exchanges,
even though | can't usually
understand enough to keep the
conversation going myself.

| can use & senes of phrases and
sentences fo descrbe in simple
terms my tamily and other peaple,
Wving conditions, my educational
background and my present or most
recent job.

| can write shor, simple noles and
messages. | can wile a very aimple
personal letter, for example thanking
someone for something.

B1

Independent user

I can undersiand the main paints of dear
siandard speech on familiar matters
regularty encountersd in work, schoo,
letsure, ete. | can understand the main
point of many radio or TV programmes
on cument affairs or topics of persanal ar
professional interest when the delivery s
relatively show and clear.

I can understand texts that consest
rrainly of hegh frequency everyday or [ob-
related language. | can understand the
description of events, feslings and
wishes in personal letiers.

I can deal with most situations likely to
arisa whilst ravelling in &n area wherse
the language (s spoken. | can enter
unprepared into conversation on topics
that are familiar, of personal interast or
pertinent o everyday ke (e.g. family,
hobbeées, work, travel and cument
avents).

| can connect phrases in & simple way in
order to describe expenences and
Svents, my dreams, hopes and
ambitions. | can briefly give reasons and
explanations for opinionz and plans. |
can nafrate a story or relate the plot of &
book of film and describe my reacions.

I can write simple connected taxt an
toplcs which are familiar or of personal
Interast. | can weile personal ketters
descnibing expenences and Mpressions.

B2

Independent user

| can understend extended speech and
lectures and follow even complex Bnes
of argument provided the toplc ls
reasonably familiar. | can undersiand
maost TV news and current affairs
programmes. | can understand the
majodty of films in standard disiect.

| can read aricles and reports
cancamed with contemparary
probleme in which the writers adopt

C1

Proficient user

| can undersiand extended =

even when |t is not deary structured
and when relalionships ane only
implied and not signalled explictly. |
can undersiand ielevision
programmes and fims without too
much effort.

| can understand long and complex
fectual and Merary 1exis, appredsting
distincions of style. | can understand

particuler attitudes or viewp Ican
understand contemporary lilerary

prose

| can interact with a degree of fluency
and spantanaity that makes ragular
interachon with native speakers guite
pozsible. | can ke an active part in
discussion in familiar contests,
‘accountng for and sustaining my
igws.

| can present dear, detailed
descripions on a wide range of
subjests related to my fiedd of imerest. |
«can explain & viewpoint on a topical
iszue giving the advantages and
dizadvantages of vanous options.

| can wiile clear, detalled text on a wide
range of subgects related 1o my
interests. | can wrile an essay or
repeodt, passing on information o gving
reasons in support of or against a
particular point of view. | can write
lettars highlighting the

significance of events and experiencas.

Common E

artides and konger
technical instruciions, even when they
‘o not redate 1o my Seid.

| can express myself fluently and
spontaneausly without much obvious
searchang for expressions. | can use
language flexibly and effectively for
social and professional purposes. |
can formulate ideas and opinions with
precizion and relate my contribution
skilfully to those of other speakers.

| can present deer, detalied
descniptions of complex subjects
Integrating sub-themes., developing
particular points and rounding off with
an appropriate conclusion.

| can express myzelf in clear, well-
siruciured fext, expressing points of
view at some length. | can write about
complex subjects in a letter, an essay
or & report, underlining what | consider
‘o be the sallent issues. | can select a
style appropriste o the resser in mind.

rropean Framework of Reference for Langua

C2

Proficient user

| have no difficulty in understanding any
kind of spoken language, whether kve
or broadcast, even when deliverad at
fasi native speed, provided | have some
time: to get familiar with the accent.

| ean read with ease virtually all forms of
the written language, including Bbstract,
structurally or linguistically complex
texts such as manuals, specialisad
articles and literary works.

| can take part efforiessly in any
conversation or discussion and have a
pood familarity with kdiomatic
expressions and colloguialiams. | can
express myself fluanty and conwvey finer
shades of meaning predsaly. if | do
have a problem | can backtrack and
restructure around the difficulty so
smoathly that ether people are hardly
aware af it

| can present a clear, smoothly-Sowing
descripion or argument in a style
approprate ta the context and with an
effective logical structure which helps
the recipient to notice and remember
significant paints.

| can write desr, smoathly-Sowing texd
in an appropriste style. | can write
complex letters, reporis or artides
which present a cass with an effective
logical siructure which helps the
reciplent io nofice and remember
significant points. | can wiite summarnes
and reviews of professional or literary
works.

ges (CEF): @ Council of Evrope




4.2 Second Language Acquisition Theory
Language acquisition process

Step 1: Building vocabulary

Students build basic vocabulary in EAL lessons and outside of structured classes by listening to
native speakers in meaningful situations. Through this, their listening comprehension is built up
and practiced. Most students then produce speech in the new language by repeating words or
giving one word answers. Some students experience a “silent period”, which can occur and is
also natural in the early stages of learning a new language.

Step 2: Development of receptive skills (listening & reading)

The students’ ability to read will develop as they establish vocabulary and learn to speak
English. Factors influencing the rate of this development are the student’s age, literacy skills in
the student’s first language and if they have already learnt a script that is different from English.
Skills and knowledge from reading in the first language will transfer over into the new language.

Step 3: Development of productive skills (speaking & writing)
The last step that needs to be taken is the use of correct grammar structures in their language
production (speaking & writing).

We would like to stress that the language acquisition process is unique for each child and it is
possible that some students may make more progress in some skill areas than other skill areas.

A fully developed first language is a great advantage to second language learners. They can
build on the cognitive and linguistic knowledge of their native language as well as their
experiences as learners. The capacity to speak more than one, two or three languages can be
educationally enriching and has a positive effect on intellectual performance. This should be
valued as a special achievement.



